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faith and duty.* 

By the Editor. 


ii. 


Mr. Edward Arnold is doing a great service to the cause o 
education by introducing foreign thought on this most vital 
subject. His International Education Series should effect some 
change in the framework of our thought. This is the more 
important because since Locke established a school of English 
educational thought, based on English philosophy, our tendency 
has been exclusively towards naturalism, if not materialism ; to 
the exclusion of a vital element in education— the force of the 

idea. . . 

Madame de Stael has a remarkable passage concerning this 

tendency in English philosophy which, though we may not be 
disposed to admit her conclusions en bloc, should certainly give 
us pause and lead us to consider whether we should not wisely 
modify the tendencies of our national thought by laying ourse v es 
open to foreign influences : 

“ Hobbes prit h. la lettre la philosophic qui fait ddriver toutes nos idees de* 
impressions des sens; il n’en craignit point les consequences, et 1 a 
hardiment que Fame etait soumise a la nccessitc , comme a socu 
despotisme . Le culte des tous les sentiments dldves et purs est te ei ^ 
consolidd en Angleterre par les institutions politiques et religieuses, qu 
speculations de resprit tournent autour de ces imposanteb co onnes . 
jamais les ebranter. Hobbes eut done peu de partisans dans son P * * 

mais l’influence de Locke fut plus universelle. Comme son caractcre ^ 
morale et religieux, il ne se permit aucun des raisonnements corrup 

* The Moral Instruction of Children. By Felix Adler. Published by Edward 
Arnold. 6s. . « anC i 

Education front a National Standpoint . By Alfred Fouillee. Trans a e 
edited by W. J. Greenstreet, M.A. Published by Edward Arnold. h d by 

Faith . Eleven Sermons, with a Preface. By Rev. H. C. Beeching. u 15 
Percival & Co. 


compatriotes, en l’adoptant ont eu'com^ ^ ^ plupart de ses 

sdparer l es rdsultats des principes tandU w "° ble ,ncons ^ uen ce de 
frangais, apres avoir admis le svL’ ndlS f que “ume et les philosophes 
coup plus logique. Y ’ ° nt ap P ll( I ud d ’“ne manure beau- 

ST- f 


and r r “ iVe JFsplceS 

ProbtblvtJ 7 i f des «"^"ts of the earlier philosophers. 

a science of r> C l 1Ief f S ° Urce °u WCakness in our attemptsto formulate 

!S Jhe outr / 0t lu tHat r WG d ° n0t Percdve that educa tion 

s the outcome Qf phl losophy. We deal w . th the . ssue and 

cfefinT ^ S °w e ' HenCC ° Ur eff ° rts lack and 

definite aim We are content to pick up a suggestion here, a 
1 actical hint there, without even troubling ourselves to consider 

what is that scheme of life of which such hints and suggestions 
are the output. 


The readers of the Parents' Review will remember that we 
owe to Mr. Greenstreet an introduction to the educational 
thought of M. Guyau,* one of the most suggestive and profound 
of contemporary philosophers. The same writer’s translation of 
M. Fouillee s remarkable work should not be without its effect 
upon the burning questions of the hour. As Mr. Greenstreet 
well says in his preface : “ The spirit of reform is in the air ; the 
question of the retention of Greek at the Universities is but a 
lipple of the great wave that seems ready to burst upon us and 
to obliterate the characteristic features of our national system 
of education A glance at the various forms of the edu- 

cational systems obtaining in Europe and America is sufficient 
to betray to the observant eye how near to the verge of chaos 
we are standing.” 

These are words of insight and wisdom, but let us not there- 
fore despair as though the end of all things were at hand. The 
truth is, we are in the throes of an educational revolution ; we 
are emerging from chaos rather than about to plunge into it ; 
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"" T'TTTrT^rnise that education is the applied 
we are beginning we c ’ re ally have existing material, in the 
science of hfe, ana ^ ^ science of the day, to formulate 
philosophy of tl «. j- ere by we may order the lives of our 
an educat.ona c • comp lete and exhaustive code 

children and ««^tcour ow ^ ^ ^ ^ ^ ^ tQ 

of educa iona j so tQ S p ea fc ( fulfilled itself. Mean- 

US dU we have enough to go on with if we would believe it. What 
we'have to do is to gather together and order our resources ; to 
i the first thing foremost and all things in sequence, and to 
P tW fi education is neither more nor less than the practical 
application of our philosophy. Hence, if our educational thought 
fs to be sound and effectual we must look to the philosophy which 
underlies it, and must be in a condition to trace every counsel 
of perfection for the bringing up of children to one or other of 
the two schools of philosophy of which it must needs be the 

OU Is°our system of education to be the issue of naturalism or 
of idealism, or is there indeed a media via ? 1 his is pract ca y 

the question which M. Fouillee sets himself to answer in the 
spirit of a philosophical educationist. He examines his premisses 
and draws his deductions with a candour, culture, and philo- 
sophic insight which carry the confidence of the reader. Iso 
doubt he is of a m i„d with that umpire in a cricket-match who 
lays down the dictum that one must be quite fair to bot 
with a little leaning to one’s own. M. Fou lee takes sides ^ u t 
classical as opposed to scientific culture. But he is no 
partisan ; he has philosophic reasons for the faith tha ^ 1S . / 

and his examination of the question of National EducaUon is 
full of instruction and inspiration for the thoughtfu p 

well as for the schoolmaster. . . ,. of 

M. Fouillee gives in his preamble a key to lus trea 

the subject. He says ; 

“ On this as on all great questions of practical phdosophy G^yau ^ 
left his mark He has treated the question j he h heredi ,ary 

point, and has treateddt in a strictly scientific form. *' bv means 

merits and faults of a race, how far can we modny existing her y than 
of education for a new heredity ?’ For the problem is no but of 

this. It is not merely a matter of the instruction of in 1V therefore 

the preservation and improvement of the race. Education m ^ races . 
be based upon the physiological and moral laws of the cu 1 t j on w e 
.... The ethnical is the true point of view. By means o 
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pnysically and intellectually.” 10 ine ra ce both 

M. Fouillee begins at the beginning. He examine • 
c, pie of selection, and shows that it is a worh“ c 
only in animal but in intellectual, esthetic, and moral l f e ’ 2* 
demonstrates that there is what may be called psychoLiS 
selection according to whose laws those ideas which are the 
ittest rule the world ; and it is in the light of this truth of th 
natural selection of ideas and of their enormous force that he 
would examine into the vexed question of the subjects anH 
methods of education. M. Fouillee complains with justice that 
no attempt has been made to harmonise or unify education as 
a whole in any one civilised nation. Controversy rages round 
quite secondary questions— whether education shall be literarv 
or scientific ? and, again, whether the ancient or the modern 
anguages shall be taught ? But science and literature do not 
cxiaust the field. Our author introduces a new candidate 
He says : 


in n ls volume we sna. inquire if the link between science and literature 
is not to be found in the knowledge of man, of society, of the great laws 

of the universe— i.e., in morals and social science and aesthetics, in a word 
in philosophy. ’ vv uuj, 


Now this is the gist of the teaching which we have laboured 
to advance in the P.N.E.U. and its various agencies. “The 
proper study of mankind is man,” is one of those “thoughts 
beyond their thought which poets light upon; and wc^are 
able to add our personal testimony to the fact, that under no 
other study with which we are acquainted is it possible to trace 
such almost visible expansion of mind and soul in the younfT 
student as in this of philosophy. 

A peculiarly interesting and original line of thought, worked 
out very fully in this volume, is that, just as the child with 
an individual bent should have that bent encouraged and 
“ educated,” so of a nation : 


“ If social science rejects every mystical interpretation of the common 
spirit animating a nation, it by no means rejects the reflected consciousness 
or spontaneous divination, possessed by every nation, of the functions which 
have devolved upon it.” 


Here is a most fruitful suggestion. Think of the fitness of a 
scheme of physical, intellectual, and moral training, based upon 
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our ideal of the English character and of the destiny of the 

En Th Sh chapter on “ Power of Education and of Idea-Forces— 

C Lestions— Heredity” is very valuable, as utilising a floating 

rhul c of intuitions, which are coming upon us in connection 
"ith ‘the hundred-and-one hypnotic marvels of the day. M. 
Fouillee maintains that 

« The power of instruction and education, denied by some and exagge- 
rated bv others, being nothing but the power of ideas and sentiments, 
it is impossible to be too exact in determining at the outset the extent 
and limits of this force. This psychological problem is the foundation of 

pedagogy.” 

In a word, M. Fouillee returns boldly to the Platonic 
philosophy ; the idea is to him all in all, in philosophy and 
education. But he returns empty-handed. The wave of 
naturalism, now perhaps on the ebb, has left neither flotsam nor 
jetsam for him, save for stranded fragments of the Darwinian 
theory. Now, we maintain that to this wave of thought, 
naturalistic, materialistic— what you will— we owe the discovery 
of the physiological basis of education. 

While we believed that thought was purely volatile, incapable 
of impact upon matter, or of being acted upon by matter, our 
theories of education were necessarily vague. We could not 
catch our Ariel ; how then could we school him ? But now, 
the physiologists have taught us that our wilful sprite rests with 
the tips of his toes, at any rate, upon solid ground ; nay, more, 
his foothold is none so slight but that it leaves footmarks 
behind an impress on that domain of the physical in which we 
are somewhat at home. The impalpable thoughts that we 
think leave their mark upon the quite palpable substance of the 
brain, set up, so the physiologists tell us, connections between the 
nerve-cells of which that organ is composed ; in fact, to make a 
long story short, the cerebrum “ grows to the uses it is earliest 
and most constantly put to.” This fact opens up a function o 
education upon which M. 1* ouillde hardly touches, that mos 
important function of the formation of habits physical, in 
tellectual, moral. “ Sow an act, reap a habit ; sow ajiabit, 
reap a character ; sow a character, reap a destiny, says 
Thackeray. And a great function of education is to secure 
that acts shall be so regularly, purposefully, and methodica y 
sown that that the child shall reap the habits of the good li e, in 
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, «»’ 1 '■ uc unnimum ot conscious pftbrf ut 

are only now beginning to discover how beneficent are the h 
wh.ch govern our being. Educate the child to these ha bt a n 
the mans life will run in them, without the constant wear’ "j 
tear of the moral effort of decision Once f- w ire tl 
a day he will sti.i, nodosa 

highest and the less high, the best and the less good course 

him it | m T m °K 1,tieS ° f Hfe may bG made habitual to 
him He has been brought up to be courteous, prompt 

punctua 1 , neat, considerate; and he practises these ^irtifes 

without conscious effort. It is much easier to behave in the 

used t t0 > than to originate a new line of conduct 
And this is so because it is graciously and mercifully ordered 
that there shall be a physical record and adaptation as the 
result of our educational efforts; and that the enormous strain 
o moral endeavour shall come upon us only occasionally 

Sow a habit, reap a character ” ; that is, the formation of 
habits is the chiet means whereby we modify the original 
hereditary disposition of the child until it becomes the character 
of the man. 

But even in this physiological work, the spiritual force of the 
idea has its part to play. For a habit is set up by following 
out an initial idea with a long sequence of corresponding acts. 
You tell a child that the Great Duke slept in so narrow a bed 
that he could not turn over, because, said he, “ When you want 
to turn over it’s time to get up.” The boy does not wish to get 
up in the morning ; but he does wish to be like the hero of 
Waterloo. You stimulate him to act upon this idea day after 
day for a month or so, until the habit is formed, and it is just as 
easy as not to get up in good time. 

The functions of education may be roughly defined as two- 
fold ; (a) the formation of habits ; ( b ) the presentation of 
ideas. The first depends far more largely than we recognise on 
physiological processes. The second is purely spiritual in 
origin, method and result. Is it not possible that here we have 
the meeting-point of the two philosophies which have divided 
mankind since men began to think about their thoughts and 
ways ? Both are right ; both are necessary ; both have their full 
activity in the development of a human being at his best. The 
crux of modern thought, as indeed of all profound thought, is, 
Is it conceivable that the spiritual should have any manner of 
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material > Every problem, from the education 
impact upon the ^ Incarnat ion, turns upon this point, 

of a little child to all is p i a i n> from the marvels 

Conceive this possi s ' ucT t ion to the miracles of our Faith. 

- S “ Uingfr rKv1‘Xfwe are told, that, by an effort of 
We can cven ion Q f thought and feeling, the devout have 

Pa *TZlTlZ °t the stigmata upon hands and feet. With 
arrived at tb » ^ ^ - ble to our faith, all we ask for is 

this key, n * P interaction of forces is the most 

precedent. And after ^ ^ experience3 what is it but the 

CO ”™t of spirit u pon matter which writes upon the face of flesh 
impact of SP P er and conduct which we call countenance ? 

that record o dull scholar in the lore of 

f ^ rL°tur y e who^ ^cannot read a man fairly well from a back 
view 3 The sculptor knows the trick of it. There is a statue of 
the late Prince Consort in Edinburgh in which representative 
croups pay homage to the Prince. Stand so as to get t le ac a 
view^f any one of them and the shoulders of scholar, soldier, 
peasant artisan, tell unmistakably the tale of their several lives. 
What is this but the impress of spirit upon matter Anyway, 
we^e on the horns of a dilemma. There is no middle course 

r the tain T •: Nay m^hat 

i.. nf what is called unconscious cerebration. 

^ Now, we must admit one of two thing* Either thoug t is ^ 

process of the material brain, one more ‘mo e o mo > 
the materialists contend ; or, the material bratn is the agent : J J 
spiritual thought, which acts upon it, let us say as the fig 
a player upon the keys of his instrument. Grant this a 
whole question is conceded. The impact of the spiritual upon 

the material is an accepted fact. , of 

As we have had occasion to say before, in t is * . a 

education parents and teachers are permi e t0 t he 

subordinate part after all. You may bring y present 

water, but you can’t make him drin , an yon n0 t 

ideas of the fittest to the mind of the child l , bu > ^ 

know in the least which he will take, and w indivi duality 

And very well for us it is that this safeguar _ tba t his 

is implanted in every child’s breast. Our part is to 


faitii and duty. 


833 


ideas nnH il 13 COnsta,,tly replenished with fit and inspiring 

„ nn . d . t ! en ™. e , mUSt needs leave to the child’s own 
appetite to take which he will have, and as much as he requires. 

ne mg we must beware of. The least symptom of satiety 

e S Pe ?i a i Iy W i hen the ideas We P resent are moral and religious’, 
Should be taken as a serious warning. Persistence on ourpart 

just then, may end in the child’s never willingly sitting down to 
that dish any more. 

The very limitations we see to our own powers in this matter 
of presenting ideas should make us the more anxiously careful 
as to the nature of the ideas set before our children. We shall 
not be content that they learn geography, history, Latin, what 
no b we shall ask what salient ideas are presented in each 
such study, and how will these ideas affect the intellectual and 
moral development of the child. We shall be in a mood, that is, 
to go calmly and earnestly into the question of education as 
presented by M. Fouillee. We shall probably differ from him 
in many matters of detail, but we shall most likely be inclined 
to agree with his conclusion that, not some subject of mere 
utility, but moral and social science conveyed by means of 
history, literature, or otherwise, is the one subject which we are 
not at liberty to leave out from the curriculum of “ a being 
breathing thoughtful breath.” 

The tables of studies given in the appendix are of extreme 
value. Every subject is treated from what may be called the 
ideal point of view. 


“ Two things are necessary. First, we must introduce into the study of 
each science the philosophic spirit and method, general views, the search 
for the most general principles and conclusions. We must then reduce the 
different sciences to unity by a sound training in philosophy, which will be 
as obligatory to students in science as to students in literature. . . . Scientific 
truths, said Descartes, are battles won ; describe to the young the principal 
and most heroic of these battles ; you will thus interest them in the results 
of science, and you will develop in them a scientific spirit by means of the 
enthusiasm for the conquest of truth ; you will make them see the power of 
the reasoning which has led to discoveries in the past, and which will do so 
again in the future. How interesting arithmetic and geometry might be if 
we gave a short history of their principal theorems ; if the child were men- 
tally present at the labours of a Pythagoras, a Plato, a Euclid, or in modern 
times of a Vi£te, a Descartes, a Pascal, or a Leibnitz. Great theories instead 
of being lifeless and anonymous abstractions would become human, living 
truths, each with its own history, like a statue by Michael Angelo, or like a 
painting by Raphael.” 
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